PROFILE

The Psychology Curriculum

A

BH: When 1 was lrained, twelve
years ago at this point, psycholegy as
a subject matler wasn't touched al all.
We had very sophisticated judges of
human character in the leachers.
some of that had Lo rub off bul my
question is, what's happening now?
Now there is pre-training, which
wasn't around when T was training, 1t
ntfers an opportunity for doing
something, but what?

TL: Well, the potential for doing
spomething in pre-trainings is defi-
rutely there, and the actuality is a
conztant balancing act belween
what's available in terms of resources
and whal we'd ideallv like lo give
them. When | first started teaching
the EOLE. in 89 we had twenty-live

hours of psvchology.

BH: Wow. What was the curriculum
[ that?

TL: Thore was very little set curricu-
lum. Tt was a troubleseme spot in the
training because there wasn't a =i
curriculum. Itwas taught by an
autside teacher who'd come in for a
couple hours a week. Twenly-hive
hours out of 250 total. Both teachers
and studenis were having a hard time
with it. Various teachers would do
different things, some would leach
about transicrence, counter-transfor-

ence and others about emoetional
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Basically,
you need
to know
how io be
in a relationship
and handle
relationships
to do this work

well.

expression, bal by and large it was

the area that students felt the least
happy with. [ tonk the psychology
part ol il over in "G and reorgani zed
it. The interface of psychological and
structural work has been a big
passion of mine, Bill, for years. My
first training, before I did bodv work,
was in different kinds of psycho-
therapy. And it was actually my
Geslalt teacher who said, “If vou
want to know about people’s emo-
tions, you need 1o go into the body”™
Being right there at Esalen at the
time, there were all sorts of resources
for doing that.
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BH: What time frame are we talking
about? How long ago was this?

TL: '83. The ways that structure and
psyche are aspects of the same
phenomena have always been one of
my big passions. So anvway, when |
reorganized the FOLB, Psychology
class, Tasked, "I they're going to
wive me only this much ime to teach,
whal are the most important things?”
And it’s obviously nol Freudian stuff,
not an in-depth training in psychao-
therapy. It's not even how to do
therapy in twenty-five casy hours. It
came to be a course, essentially, in
how not o do harm.

[ started breaking that down into
different areas like the proper use ol
power and intluence, boundaries for
both clients and therapists, and basic
kinds of listening and facilitating
skills, As Rolfers, generally our work
has o kind of desired outcome, its not
super rigid, but there is somelhing
we'd like tosee al the end of a
session, Sometimes we have an
agenda, That's a tricky thing to
combine with the agendaless attitude
that seems to work best in psycho-
therapy, in the psychological realm.
So dancing wilth that paradox has
been a big thing in the class teo.
“"How can | step back and be wilh
someone?” That's the complimentary
skill that's often needed, rather than



how to press on my clients what |
think should happen here. It's a
humility training too, at least al the
FOLE level because there's two kinds
of problem arcas, One is the over-
confident person who thinks, "Now
I'we goba few Loels, Tean go oul anl
really help people psychologically,”
without really knowing enough to be
able to respect the client’s rhythm in
the provess, And the other one is
being overly-cautious and stepping
way back and freaking out anytime
something emotional comes up. It's
steering toward a middle ground,
giving people enough humility about
the fact that there are limits to what
vou can help people with, you just
have o be with them so that they can
do what they need 1o do. That's the
kind uf philosophical slant it"s been
taking,.

A couple of years ago we actually
changed the name from “Psychaol-
oy o Therapeuatic Relationship.”
That seemed like a more accurale
description of what we were leach-
ing. If I were the king of the Rolf
Iraining, we would spend more Hime
on howe to deal with emotions
specifically, or how to deal with
psychological issues as they show up
in lhe body, We get into some of thal
in the FO.B. but it's mostly about
how not to do harm within that kind
of relationship.

BH: Do you have like a top len do’s
and don'ts?

TL: Top ten do's and don’ts? No, that
would be interesting to do. We have a
bunch of resources, though,

BH: Don't laugh when the clients
starts crying. Don't smoke a cigar,

TL: Sometimes a cigar is just a cigar [
don't think we've quite cooked it
down to something that concen-
trafed. We do have a bunch of
materials the students go through

and we have it divided up into lopiq:ﬁ.

There's one oiher piece that hap-
|:'.H_*nw.| about a year or two agn in this
curriculum. There was pressure (o
make the fraining more compelitive,
At that time, the prevailing mood
wits to keep it as affordable and as
short as possible. One of the areas
that got cut as being not central to the
training was the psychology part of
FAOLE T was cut back to nine hours
from bwenty-five. Becently, it's been
raised back up to bwenty-two hours,
asapartofa curriculum review. But
what that meant is having to cram a
lot of the material inko an even
shorter time. Unfortunately it's less
experiential and more theoretical,
which is not how it should be. The
real strenglh of the EOLB. has been
multi-modal learming whers vou can
experience what you're learning,
We're still able to do some of thal in
the thur‘npuutir‘ relationship class, but
unfortunately there’s not time for all
that we nsed to have, But here, let me
tell you these subjects. There's a
whole picce aboul framework—I
borrowed that term from Nan
Marboe—that starts with her article,
Firnding the Lines and Creiig He Frame,
and she has a little list of do's and
don’ts. IUs a good article. She draws a
hard line in some areas. Are you
tamiliar with that?

BH: Yes, she created a ciot at the
annual meeling in "84 when she said
that Rolfers should never be friends
with their clients.

TL: Oh right. Bul it's useful in the
classroom to look at that as a posi-
lion, a provecative one, gel stuff
going soowe can say, “Well why
would she be saving that?™ It gets the
issues and concerns out on the table.
In the class [ draw less of a hard line,
but it's a good place to starl. We start
with the value of the Rolfing relation-
ship itself, which is formed by
creating safety, by recognizing the
difference in authority, power, and
control within that relationship. 1 ask

Fall

1997

people to think back about really
important moments as a client, times
when things really starled Lo work for
them and come together. And then
we break it down as to what made
that work, whal made it special. And
we doa big list of different qualities
or factors, Then we go back and loak
at them and ask the question, ™ How
does the relationship with your
Rolfer rank in importance compared
to technique, or any other factor?” It's
always upwards of eighty-five
percent that are very clearly, prima-
rily relationship issues. Basically, you
need to know how to be in a relabion-
ship and handle relationships to do
this work well.

BH: Right.

TL: We discuss the power and conirol
thing: the accidental or inadverlent
wiys woe disempower our clients, or
define their experience for them,
those serts of things. We go into the
issuies of transference and counter-
fransference, all that's related (o
power and contral, so that people
have an understanding that the
feelings that come up tor their clients
aren’t always about the present
moment, though they have Lo be
dealt with as kind of current event
issues, and o allow the client to
eaplain or work it out if problems
come up. And to get the students to
starl Lo see thal their own history or
issues or feelings are going to be a
real relevant faclor in the relationship
loo, they're not just neutral.

BH: Right.

TL: We discuss boundary issues, how
to allow your client to be separate
from you their pace and rate of
change, their own agenda, their own
desires, and how to stay separate
from them. 15 both setting policies
and setting limits but also taking care
of yourself and not taking on their
stulf. Separation is a necessary parl of
the functioning relationship. We do a
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little bit of developmental stuff at the
point too. We look at how people
develop a sense of connection or
separateness and different gliches
that happen along the way, in lerms
of different boundary styles. We get
people to look at their own styles of
cither being toward the rigid end of
setting a lot of limits to keep thing
safe, or being too diffuse and going
with whalever happens.

[he next subject that comes up is
broadly termed “contact.” It includes
listening, empathy, matching, build-
ing rapport. We go through some
basic active listening, how to help
people tell their story without getting
mvolved in il yourself. The basics of
how to let people know that you hear
them are needed at this level. Some
peeple come in with those skills
naturally, or theyve learned them,
Bul some people really don’t have the
skills and really need them. It's as
simple as how to be quiet and let the
purson talk,

BH: Fighl. | guess 1 shouldn't have
said '|'i;_:|hl“ al thal mement.

TL: All of this is a challenge Lo teach
as something more than just tech-
nigue. Inlerms of the classroom, we
break it down te concepts, skills and
technigues, bul in practice it is much
more of o human thing. We bry to get
enough practical stuff in there so that
they get a feel for how lo embody it
Father than just understand it

And the last pieces are sex, gender,
cthics and emations. We spend a day
on what Lo doif vour client cries, that
kind of thing. From the simple how
{0 be there and give them Kleenex, to
whalt if they're spiraling into full
blown traumalic re-living, re-enact-
ment kind of thing. And most of
what's taughl there is how Lo stay out
of their way and keep them company,
unless things are spiraling to a point
where it's really out of the area of the
practilioner s expertise, or where
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they endanger themselves. We teach
simple, non-ivasive ways to help
bring people back into contact with
the present momenidt.

Last we teach how to refer. when lo
refer, and self care. How te get what
they need in their learning process,
how to get supervision. There's a
bunch of articles that I've selected
over the vears and also a workbonk
I"ve writlen for them Lo go through
and write about both their cognitive
learning and personal experience.

BH: I'm relieved to discover that this
is an area that's being handled
responsibly and comprehensively.
This type of training should nip in
the bud the kinds of power trips a lot
of the older, earlier Rolfers somelimes
put on their clients,

TL: That's interesting because the
people I'see in EOLE, are already sell-
selected as people who the process
waorked for. But I still hear enough of
those horror stories that it gets really
tiresome. [s petting better though,

Bill, it seems, because we used to start

all of the classes with a little writing
project where the students would
wrilir about their Rolfing experiences,
what they learned in a positive sense
and what they learned in a negative
sense. There were questions thal
asked them about the translerence
issues without naming them as such;
or anvthing the Rolfer might have
dene that disappointed or didn’t
work for them, That exercise gave us
a lot of stories and there’s been a
noliceable decrease in Those kind of
power trips.

BH: That's good to hear.

TL: Part of it iz the changing culture
in general, but also 1 think new
Rollers are less grounded in that
tradition of “Ida knows best,” and
have a little more understanding of
our potential to do harm. U'm encour-
aged too.
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